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MAIN TYPES OF MANAGERS' PSYCHOLOGICAL READINESS FOR TEACHING
STAFF MANAGEMENT IN EDUCATIONAL DISTRICTS

Voznyuk, A.V., Ivkin, V.M. Main types of managers' psychological readiness for teaching staff
management in educational districts. The article discusses the main types of managers' psychological
readiness for teaching staff management in educational districts identified by factor and cluster analyses. These
include ‘strategic’, ‘normative’, ‘stable’ and ‘comfortable’ types. The most optimal type of managers'
psychological readiness for teaching staff management in educational districts was shown to be the strategic
type, because it is best characterized by managers' innovative competence in teaching staff management in
educational districts. The normative readiness was found to be the most effective type of readiness, because it is
characterized by traditional approach to teaching staff management in educational districts. The authors give a
detailed description of the components of and the quantitative distribution of each type of managers'
psychological readiness for teaching staff management in educational districts.
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Bo3nwok A.B., UBknn B.H. OcHoBHBIE THIIBI MCHUXO0JOTHYeCKOH FOTOBHOCTH PYKOBOAMTeN el K
YIPAaBJICHHUIO MeJArorm4ecKuMn padoTHUKAMH B 00pa3oBaTeJbHBIX OKpyrax. B cratee ¢ momornbio
(akTOpHOTO M KJIACTEpPHOTO aHalu3a BbIACJIEHBl OCHOBHBIE THIIBI IICUXOJIOTHYECKOW T'OTOBHOCTH
PYKOBOIMTENEH K YIPaBJICHHUIO MEIarorMyecKMMU padOTHUKaMu B 00pa3oBaTelbHBIX OKpyrax. OcyiecTBieH
KauyeCTBCHHBI AaHAJIW3 paCHpeNeiICHUsI KOMIIOHEHTOB IICMXOJIOIMYECKOM TOTOBHOCTH PYKOBOJIUTEIEH K
YIpaBJICHHUIO TIeITarOTHYECKUMH pabOTHUKAMK B 00pa30BaTeNIbHBIX OKpyrax no ¢akropam. [IpoananusupoBaHo
KOJIMYECTBEHHOE PaclpeAEICHUE BBIIEIECHHBIX YETHIPEX THUIOB MCUXOJIOTHYECKON TOTOBHOCTH PYKOBOJHUTEIEH
K YNPaBICHHIO NIeIarOTHIECKUMH Pa0OTHUKAMHU B 00pPa30BaTEeIbHBIX OKPYTaX.

Knioueevie cnosa: 00pa3oBaTeNbHBIM  OKpYT, YIpaBICHHUE IENAarOTMYECKUMH  pabOTHHKaMH,
NICUXOJIOTHYECKass TOTOBHOCTb PYKOBOIOHWTENEH K YIPABICHUIO MEJarorHuyeCKUMH paOOTHUKaMHU B
00pa3oBaTeIbHBIX OKPYTax.

Introduction. Increasing demands from the state and society for the quality and affordability of
educational services require new approaches to regional education system. That is why there is a need
for creation of educational districts, whose main mission is the concentration and effective use of
available resources to meet the educational needs of students. The chief prerequisites for successful
functioning of an educational district are an experienced director and qualified teaching staff.
Educational districts' efficiency can be improved by increasing of managers' psychological readiness
for teaching staff management.

Analysis of latest research and publications. Analytical review of the literature suggests that
the creation and operation of educational districts have been studied in detail by many researchers. As
for the problem of managers' psychological readiness for teaching staff management in educational
districts, it has not been studied yet. In our previous studies we revealed the psychological and
organizational characteristics of teaching staff management in educational districts [1] and analyzed
the psychological and organizational problems in managing teaching staff in educational districts [2].
Also, we designed a model of managers' psychological training in teaching staff management in
educational districts [3] and set out conditions for the formation of managers' psychological readiness
for teaching staff management in educational districts [4]. However, the extent of formation of
managers' psychological readiness for teaching staff management in educational districts remains
unknown.

Objective. To determine the extent of formation of managers' psychological readiness for
teaching staff management in educational districts.
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Results and discussion. The study was conducted on a sample of 1,100 heads of educational
institutions during the refresher courses given at a number of regional institutions of postgraduate
teachers' education in 2012-2013.

Data processing was done using content analysis and descriptive statistics (SPSS, v. 13), in
particular factor and cluster analyses. VIRIMAX-rotation was used to factorize the main components
of managers' psychological readiness for teaching staff management in educational districts. 0.40
factor weight was used as the significance level criterion. Factor analysis of the respondents' answers
identified seven factors which covered 55.1% of the total variance.

Let's analyze the content and structure of each factor based on the idea that each factor
combines components that are meaningfully interconnected and manifest managers' psychological
readiness for teaching staff management in educational districts.

The first factor, which accounts for 25.9% of the total variance, can be interpreted as
"Consistency" because it reflects the focus of a group of managers on systematic and constructive
work with the teaching staff to successfully implement tasks set by educational districts.

The second factor, which accounts for 8.3% of the total variance, can be interpreted as
"Competence", because it reflects the desire of a group of managers to be competent in dealing with
qualified teaching staff and in creating conditions for their professional development and self-
determination to provide quality educational services in educational districts.

The third factor, which accounts for 7.7% of the total variance, can be interpreted as
"Functionality”, because it reflects the focus of a group of managers on teaching staff management
according to their duties and existing regulations.

The fourth factor, which accounts for 3.7% of the total variance, can be interpreted as
"Organization”, because it reflects the desire of a group of managers to organize joint activities with
the teaching staff in educational districts based on their own professionalism and credibility, as well as
personal interests of employees to successfully introduce innovative educational technologies.

The fifth factor, which accounts for 3.6% of the total variance, can be interpreted as "Value",
because it reflects the focus of a group of managers on managing teaching staff in educational districts
by coordinating their own and staff's values.

The sixth factor, which accounts for 3.3% of the total variance, can be interpreted as
"Development”, because it reflects the desire of a group of managers to build teams of like-minded
people from competent and proactive teaching staff to successfully develop the educational districts.

The seventh factor, which accounts for 2.6% of the total variance, can be interpreted as
"Cooperation", because it reflects the desire of a group of managers to hold an open dialogue with
subordinates and cooperate with them on the basis of partnership and parity.

Therefore, a detailed analysis of the factors shows that each of them contains (in different
extent) the structural elements of the personal component of managers' psychological readiness for
teaching staff management in educational districts, which suggests that managers' personal
characteristics are the most important for successful work with teachers.

It should be noted that the structural elements of the motivational component of managers'
psychological readiness for teaching staff management in educational districts were also present in
almost all factors (5 factors of 7) and proportionally contained the prevailing needs of managers for
managing teaching staff in educational districts in general and their specific work with teaching staff in
particular. This suggests that the prevailing needs of managers affect their strategies of work with
teaching staff in educational districts, such as teaching staff management in line with their duties
("Functionality"), constructive work with subordinates ("Consistency,"” Competence "), harmonization
of managers' and staff's values as well as creation of conditions for the improvement of teachers'
professional interests and competences ("Value," "Development™).
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In turn, the elements of the cognitive component of managers' psychological readiness for
teaching staff management in educational districts were found in three factors ("Consistency",
"Competence”, "Organization™) that reflect managers willingness to carry out joint activities with
teaching staff primarily for successful implementation of tasks of educational districts and
achievement of competitiveness in the educational market.

As for the structural elements of the operational component of managers' psychological
readiness for teaching staff management in educational districts, they were found only in one factor
("Competence™). This suggests that despite their good knowledge of management principles, managers
are not yet ready to apply them in their work, because of little managerial experience or lack of
relevant skills.

Thus, the qualitative analysis of the distribution of the components of psychological readiness
for teaching staff management confirmed our theoretical model of psychological readiness where the
key elements of managers' psychological readiness for teaching staff management in educational
districts include managers' relevant personal characteristics and prevailing needs, which, in turn,
associate with their managerial competences and managerial experience.

Cluster analysis, which followed factor analysis, divided the respondents by the characteristics
of the structural elements of the components of psychological readiness for teaching staff management
in educational districts into four groups (Table 1).

Table 1
Types of managers’ psychological readiness for teaching staff management in educational
districts (cluster analysis results)

Ne Factors Clusters
Cluster 1 Cluster 2 Cluster 3 Cluster 4
(«Strategic») («Normativey) («Comfortable») («Stable»)
1 Factor 1 0.524 -0.763 -0.254 1.416
(«Consistency»)
2 Factor 2 1.067 -0.386 0.482 -1.112
(«Competencey)
3 Factor 3 -0.350 0.106 0.088 0.112
(«Functionality»)
4 Factor 4 -0.475 -0.013 0.546 -0.001
(«Organizationy)
5 Factor 5 -0.192 -0.089 0.347 0.044
(«Value»)
6 Factor 6 0.171 0.026 -0.271 0.041
(«Developmenty)
7 Factor 7 -0.386 -0.429 1.159 0.115
(«Cooperationy)

As shown in Table 1, types of managers’ psychological readiness for teaching staff
management in educational districts were grouped as follows.

The first type includes the characteristics of three factors ("Consistency”, "Development” and
"Competence") which reflect the willingness of managers to identify competent teaching staff within
educational districts and make them a team of associates. These managers look for new ideas and
create favorable conditions for teaching staff's professional self-development to successfully
implement modern projects in educational district. However, these managers are not yet ready for an
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open dialogue with subordinates based on their personal and professional interests and values, which is
combined in factors "Organization”, "Cooperation™ and "Value". This type of management, which is
characterized by expertise in applying innovative forms and methods to managing teaching staff, has
been called "Strategic".

The second type is characterized by the factor "Functionality” that defines managers' work with
teaching staff in educational districts entirely within the regulatory and legal fields. These managers
are cannot use innovative approaches to managing teaching staff in general and are not ready to
constructively cooperate with the teaching staff in educational districts, because they don't have
relevant competences that are reflected in the factors "Consistency"”, "Competence”, "Cooperation™ and
"Value". In other words, the managers from this group are guided in their work by strict observance of
rules and regulations without adapting to social change and using innovative educational technologies.
This type of management has been called "Normative."

The third type is characterized by four factors ( "Cooperation™, "Organization™, "Competence",
"Value™) that reflect managers' willingness to organize cooperation with the teaching staff in
educational districts based on mutual understanding, mutual acceptance and shared values due to
managers' professionalism and credibility among subordinates. These managers set work objectives
according to teachers' professionalism (expertise) and personal interests. It should be noted that these
managers do not think much about their own and their subordinates' self-development and professional
growth to introduce innovative educational technologies and enhance competitiveness of educational
districts in the educational market. These findings are confirmed by low levels of factors
"Consistency” and "Development.” Thus, managers of this type cooperate with teaching staff in
educational districts primarily to create comfortable conditions in the educational district, rather than
to determine the districts' development strategies. So, this type of management has been called
"Comfortable™.

The fourth type is represented by three factors ("Consistency"”, "Function” and "Cooperation™)
that reflect managers' willingness to cooperate with teaching staff in educational districts based on
clear division of responsibilities, teachers' levels of professionalism and creation of favorable
conditions for teachers' professional and personal development. Although these managers are open for
discussion of different issues, they try to convince their subordinates to accept their reasonable views
and opinions. However, these managers have poor knowledge about new approaches to managing
teaching staff in educational districts in general and are not competent in using innovative training
technologies to improve the quality of educational services (negative value of factor "Competence™).
Thus, the managers' primary objective is timely execution of the tasks assigned to their educational
districts. That is why this type of management has been called "Stable".

Thus, a detailed analysis of the above described types of managers' psychological readiness for
teaching staff management in educational districts allowed suggesting that the optimum type of the
readiness in question is "strategic type," because it is characterized by managers' innovative
competence. In our view, this type is beneficial both for the managers themselves and for their
interaction with teaching staff as well as for the successful implementation of the development policy
of the educational districts.

The least efficient type of managers' readiness for teaching staff management is considered to
be the "normative" type because the managers with this type of readiness rely mainly on traditional
management techniques, which sometimes makes it difficult to work constructively with the teaching
staff in achieving strategic aims.

It should be noted that the "stable" and "comfortable" readiness types are rather ‘lop-sided’. For
example, managers of the "stable" type, although aware of the necessity to join efforts with the
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teaching staff in promoting their professionalism and self-realization, do not possess relevant
competences for this.

The managers who belong to the "comfortable” type, although being ready to cooperate with
the teaching staff on the principles of mutual understanding and mutual acceptance, do not create
conditions for the teaching staff's professional growth, which, in our opinion, may reduce the quality of
educational services given in the educational districts.

Fig. 1 shows the distribution of identified types of managers' psychological readiness for
teaching staff management in educational districts. It has been found that the majority of managers
belong to the "normative™ type (39.9%), followed by the "strategic” (22.6%), "comfortable” (20.6%)
and "stable" (16.8%) types.

16,80% 22,60%

20,60%

39,90%

||:| "CrapteriyHnin" B "HopmamwsHui" O "KomdoptHmii" O "CtabinbHuin" |

Fig. 1. Types of managers’ psychological readiness for teaching staff management in
educational districts

Thus, it can be concluded that only a small number of managers had the optimum
psychological readiness for teaching staff management in educational districts, i.e. the "strategic™ type
readiness. Around 40% of the respondents have the least efficient type of readiness - the "normative"
type. Approximately the same number of managers use the lop-sided style in their work with the
teaching staff in educational districts (the "stable™ and "comfortable"” types).

We can suggest that it is the "stable” and "comfortable” types of readiness that have some
potential for the improvement of teaching staff management in educational districts. However, in order
to materialize this potential and develop managers' relevant competences, a system of special favorable
conditions has to be created in educational districts.

Conclusion. Knowledge of the main types of managers' psychological readiness for teaching
staff management in educational districts makes it possible to use a differentiated approach to
providing psychological support to managers for the improvement of their work with teaching staff in
educational districts.
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Bozniok A.B., IBkin B.M. OCHOBHi THIIN NICHXO0JIOTIYHOI T'OTOBHOCTI KEePiBHMKIB /10 yNPABJiHHSA
nearoriYHMMu NMpauiBHUKAMHU B OCBITHIX okpyrax. Y crarTi 3a 10MOMOrorw (pakTOpHOTrO Ta KJIACTEPHOTO
aHaji3y BHIIIEHO OCHOBHI THIM IICHXOJIOT1YHOI TOTOBHOCTI KEpPIBHHUKIB IO YIpPaBIiHHA ME€AaroriyHUMHU
MpaliBHUKaMH B OCBITHIX OKpyrax. [IpoaHani3oBaHO TOCHIJOBHO 3MICT i CTPYKTYpY (HACHYEHICTh MEBHUMH
CTPYKTYPHHMH €JICMEHTAMH KOMIIOHEHTIB IICHXOJIOITYHOI TOTOBHOCTI JIO YIPaBIIHHA IEIAroriYHUMHU
MpaliBHUKaMH) KOXKHOTO i3 ()aKTOpiB, BUXOASYM 3 PO3YMIHHSI TOTO, IO B KOXKHOMY (DakTOpi MOETHYIOTHCS
KOMITOHCHTH, SIKi MalOTh CMHCJIOBHH 3B 30K 1 BiIOOpa)KaroThb OCHOBHI MPOSIBM TMCHXOJOTIYHOI TOTOBHOCTI
KEpIBHHKIB JI0 YIPaBIiHHS IMEJIaroriyHUMH TpaliBHUKAMH B OCBITHIX OKpyrax. [IpoaHanizoBaHO KiTbKiCHHUH
PO3MOMIN BUAUICHHX YOTHPHOX THITIB MCHXOJIOTIYHOI TOTOBHOCTI KEPIBHUKIB JI0 YIPABIiHHS TeJaroriYHUMH
MpaliBHUKAaMH B OCBITHIX OKpyrax. BHsBIeHO, 10 HaHONTHUMAJBHIIIMM i3 TUMIB ICUXOJOTIYHOI TOTOBHOCTI
KEpIBHHKIB JI0 yIPaBIiHHS EeJarorivHUMH TpalliBHUKaMH B OCBITHIX OKpYTax € «crpareriyauii tTum» (22,6%),
OCKUIBKH B TaKOMY THIII HAHO1JIbIIE BUpa)KeHA KOMIICTCHTHICTh KEPIBHUKIB IIIOJI0 IHHOBAIIMHUX IMiJIXOdIB 110
YIIPaBIIHHS TEIarorivyHAMHU MPaIiBHUKaMH B OCBITHIX OKpyrax. HaiimeHm eheKTHBHUM THIIOM MH BBa)KaEMO
«HopMatuBHUN THI» (39,9%), OCKINBKM KEPIBHUKH Ii€i TPyNMH BHKOPHUCTOBYIOTH TPAAMIIMHUN MiAXiA 10
YIpaBJiHHS NeJaroriYHMMHU MpPaliBHUKAMH B OCBITHIX OKpyrax. BcranoBieno, mo «ctaOimsamin» (16,8%) Ta
«komdoptHUit» (20,6%,) THIIH TOKA3YIOTh OJTHOCTOPOHHIHM HAPSIMOK POOOTH KEPiBHUKIB OCBITHIX OpTaHi3allii.
KoHcraroBano, mo KEpiBHUKH, SKi HaJIeXKaTh M0 «CTaOUIPHOTO THITY», 3 OJHOTO OOKY, YCBIJOMITIOIOTH
HEOOXIJIHICTh HAaJaroJPKEHHS CHIUIBLHOI JISUTbHOCTI 3 TeJaroriYHUME IPalliBHUKAMH B OCBITHIX OKpyrax 3
ypaxyBaHHSIM piBHS TpodecioHami3My IiUIerTUX Ta CTBOPEHHSM YMOB JIJISl PO3IIMPEHHS iX mpodeciitHnx
MOJKJIMBOCTEH 1 camopeanizailii nmpodeciiHuX IHTEPECiB, a 3 IHIIOr0 — HE MArOTh JUIS LbOTO BiAMOBIIHUX 3HAHb.
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KepiBHukH, siKi Hanexatb A0 «KOMGOPTHOTO THIY», 3 OJHOTO OOKYy, FOTOBiI OpraHi3oBYBaTH CIIiBIIPALIO 3
MearoriyHiMU TpaliBHUKaMH B OCBITHIX OKpPYrax Ha OCHOBI B3a€MOCHPUHHATTS Ta B3a€MOPO3YMIiHHS, a 3
1HIIIOTO — HE CTBOPIOIOTH YMOB JUISI BIOCKOHAIICHHS IIPO()eCiifHOr0 OCBIi Ty Ta po3MIMpeHHs MpodeciiHuX 3HaHb
MiJIETINX.

Knrouosi croea: OCBITHIN OKPYT, yIPaBIiHHS MEJAroriYyHUMU MpaIliBHUKAMU, MICUXOJIOTIYHA TOTOBHICTh
KEpiBHHKIB JJO YIIPaBIiHHS NEeJaroriYHuMHU MPaliBHUKAMHU B OCBITHIX OKpYyTax.
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